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Abstract: This paper aims to find a moderate Islamic education curriculum (MIEC) 
framework; especially about: First, the conceptual framework and goals of moderate 
Islamic education in the frame of mainstreaming STEM to face Industry 4.0 and Society 
5.0; Second, the noble values of the moderate Islamic education curriculum; Third, Scope 
and Map of MIEC as well as the proportion and Curriculum Strategy. Research with a 
qualitative approach-Library Study on trusted scientific sources in the form of books, 
research reports, scientific articles, education authority policies, and other relevant 
documents is applied. This study found that the first, science, intellectualism, economics, 
politics, and technology are the root problems of Islamic education today. MIEC must go 
beyond the right-left difference. There are solid educational development efforts in 
Islamic countries in the world to mainstream STEM; second, MIEC can include: the 
integration and internalization of knowledge; strengthening the Islamic spirit that 
carries a mission of compassion for the world; deradicalization of religion through 
strengthening local wisdom; building an anti-radicalism curriculum; assessment of 
intercultural learning; and Comprehensive Muslim Self - development Assistance Based 
on Pancasila Student Profiles; third, MIEC Scope and Map and MIEC implementation 
strategies encourage teacher and student awareness in supporting the quality of 
teaching resources, learning methodologies, and student knowledge levels. 
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INTRODUCTION 

It is challenging to incorporate Islamic teachings into a 21st-century school system. 
The Islamic education reform movement includes critical principles, central conceptual 
issues, and diversified academic and research methodologies. Muslims and other 
minorities discuss Islam and education as at least two main concerns. First, believe in 
how scholars define Islamic studies in terms of culture, intellect, politics, religion, 
spirituality, and history. There is a lack of innovative thinking in Islamic education. 
Muslim education, formal and informal, takes a different approach based on the belief 
that power relations are the primary factor in shaping social norms and values. Among 
today's Muslims, the most insular, combative, and "closed" mode of thinking seeks to 
mimic or differentiate between Islamic education and Western secular cultural 
education(Zein & El-Wakil, 2020). 
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In the 4.0 age, Islamic schools must adapt to meet the needs of students. Islamic 
schools are constantly adapting to meet their students' needs, which is why it needs a 
breakthrough. Several philosophers of Islamic education have used ijtihad to create an 
outstanding education. More than ever before, science education is key to shaping the 
future of our society by producing engaged and knowledgeable individuals who can help 
their communities consider alternative approaches to meeting their needs and creating 
a more sustainable future. Islamic education must take several strategies to maintain its 
existence: designing innovative Islamic education, reforming and renewing Islamic 
education, increasing technological and literacy capabilities, and the concept of 
integration and interconnection of Islamic teaching(Puspitasari et al., 2021). 

Educational changes include vision, mission, goals, orientation, curriculum, 
mindsets, and educational environment. The industrial revolution 4.0 displays the shift 
in educational theory in Education 4.0 and the emergence of new educational technology 
to meet the need for self-directed learning and lifelong learning(Lase, 2019). Children 
need to be aware of their surroundings. Independence allows children to improve their 
abilities, know what is right and wrong, and decide. 

Society and Educational institutions have to adapt to a changing world. Digital 
literacy, globalization, literacy for sustainable development, and computational thinking 
are essential to respond to by society and educational institutions. Stakeholders, 
parents, teachers, school leaders, and the government can respond quickly to curriculum 
changes. Future curricula do not have room to add new content. Students need to study 
more closely. The curriculum expansion and overload needs must be balanced(Reimers, 
2020). 

The theory of peace education in the article "Towards an Integral Theory of Peace 
Education" suggests that there are at least four requirements for effective peace 
education, name: a worldview based on unity, a culture of healing from historical 
wounds, the past, a culture of peace and a curriculum that focuses on vacation. Moderate 
education keeps social co-existence. The need for curriculum innovation is related to the 
need for individual freedom in relationships with others. A peace education model based 
on contextual Islamic washatiyah is increasingly pressing. The proposal for a moderate 
Islamic education curriculum has become a hot debate among Islamic education 
experts(Sahin, 2018). 

The problem that often arises in designing Islamic education curricula is the 
demand for integrating Science, Technology, Engineering, and Mathematics into the 
framework of Islamic education. Incorporating science, technology, engineering, and 
mathematics into learning with Al-Qur'an-Based Islamic Education can encourage the 
achievement of a framework. The framework says that reason supports the truth of 
Islam. It serves to improve Islamiah to defend the truth of Islam. He will form a 
personality that applies to the standards of the Islamic truth. 

 
METHODS 

This study examines the innovative curriculum framework for moderate Islamic 
education (Futaqi, 2018), which is currently a mainstream topic in the Islamic education 
curriculum in Indonesia. The need for Islamic Education curriculum innovation with a 
moderate paradigm must be designed based on the parameters set by the National 
Education Standards (Raharjo et al., 2018) and abstracted from the struggles of the 
modern Western and Islamic paradigms with reasons for developing them. The concepts 
and ideas of moderate Islamic education are going towards high relevance and are 
urgent to become part of the development axis. Furthermore, by discovering trends in 
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Muslim and non-Muslim scholars worldwide, the debate about the structure of the 
Islamic education curriculum encourages progress in studying Islamic and Western 
educational philosophy(Zuhdi, 2018). 

The focus of this research is to uncover, through a comparison of the paradigmatic-
philosophical framework of the Islamic and Western education curricula to find the 
framework of the moderate Islamic education curriculum; or, in other terms referred to 
as the paradigm of inclusive Islamic thought(Ulya & Fathoni, 2021) dan (Kurniallah & 
Suharti, 2016) especially regarding: First, the Philosophical Foundation, the goals of 
moderate Islamic education and general standards of education based on superior 
competence (superior competence) with high academic performance over mastery of 
science, technology, engineering and math (STEM), Second, Values, skills, and concepts 
in moderate Islamic Education curriculum documents, Third, Scope and Map The order 
of documents, the level of proportion, and strategies for teaching the intermediate 
Islamic Education curriculum, as well as thinking Direction of development of Islamic 
Education curriculum Era 4.0 and 5.0. 

The research in this study makes extensive use of library resources. The study 
authors examine the differences and similarities between Islamic and Western 
approaches to teaching in great detail. This library study collects facts and figures from 
various sources, including encyclopedias, dictionaries, comparisons to prior research, 
essays, and many publications on the topic. In addition, data collection is studying 
relevant information from sources, including books, theories, notes, and papers, to 
better understand the issues at hand(Allen, 2017). Therefore, we have developed ways 
to collect, organize, and analyze data to find solutions. 

 
RESULTS AND DISCUSSION 

Education can solve most of the problems that people face today. However, there 
must be something wrong with the education system if science and ideas do not change. 
The spread of materialism, secularism, and liberalism is worsening the problem of 
Islamic education. The essential part of Islam in Indonesia is moderate Islam, and the 
best way to support that is through Islamic education. Students in an Indonesia-specific 
Islamic education program will learn about moderate Islam there. 

The fourth industrial revolution can speed up the development of technology use 
in education. In the Industrial Age 4.0, people must change how they live and see the 
world around them. Increasing students' ability to perform well in a competitive world 
and strengthening national values and identity are all answers. In the 4.0 era, madrasas 
and Islamic boarding schools can be more competitive and do more if they follow these 
standards(Salsabila et al., 2022). The demand for educational technology in the face of 
the industrial era 4.0 has changed education. It has almost replaced the teacher position, 
continuously articulated throughout the literature. 

Educational technologists have a favourable view of the future of educational 
technology to respond to the future. Educators and schools who want to provide their 
kids with the greatest possible education are increasingly turning to technological tools. 
The many upsides of integrating technology into classroom instruction include: 1) A 
wider variety of resources are made available to students; 2) students' communication 
skills and academic and professional performance are enhanced; 3) students are 
provided with a stimulating and enjoyable learning environment; 4). students can access 
the internet from any location; 5). students can gain new skills and knowledge; 6). 
students can better themselves on a mental and physical level; 7). students can keep up 
with the latest technological developments(Darling-Hammond et al., 2020). 



120 |The 3rd International Conference on Islamic Studies (ICIS) 2022 

From ancient Greece to modern times, Western science's history has produced 
paradigms that have influenced the conceived Western countries. Likewise, western 
philosophical paradigms profoundly influence Eastern and Western cultures, including 
rationality, empiricism, critique, and positivism. In addition, western countries use the 
paradigm of falsification (a view of something based on error) and doubt 
(scepticism)(Munir, 2007) and (Wiranata, 2020), which continue to do so. However, the 
Western education system is not without flaws. 

Revelation is seen as a resource and method of learning in Islamic educational 
paradigms; a focus on revelation will inevitably result in a theocentric worldview. 
According to Islamic belief, interstellar events affect Earth. Islam, after all, does not 
permit the existence of dichotomies. Educating Hadhari(Anshori et al., 2022) seeks to 
raise the spirit of integrating Islamic sciences without contradiction to education by 
internalizing the principles of revelation and Islamic ethics. The three entities, hadharah 
al-nash, hadharah al-falsafah, and hadharah al-'ilm, do not stand alone. Hadharah al-
nash cannot exist without Hadharah al-'ilm and Hadharah al-falsafah, and vice versa. 
The significance of hadhari education for today's problems of Islamic education is that 
Islamic education must integrate the roots of the ideals of the Qur'an and hadith by 
considering contemporary concerns as the basis for the completion of Islamic education. 

Al-Ghazali considers conservative Islamic education (al-muhafidz al-diny) 
according to the teachings of Muhammad Jawwad Ridla, one of the cornerstones of 
Islamic education. The fundamental purpose of Islamic education is to instil values 
following Islamic teachings, especially those based on the Qur'an and Sunnah, and to 
incorporate ijtihad (severe sincerity) into its implementation. Al-Ghazali argues that 
proper education is used to get closer to Allah's SWT and can bring happiness to the 
world because the Islamic education system has a religious component. As a result, Al-
Ghazali's epistemological reasoning centres on the sources of knowledge and how to 
acquire it, as well as deciding whether the curriculum and teaching methods are 
appropriate for students and the current state of society(Alfiah, 2020). 

Islam recognizes the 'Amaly' Science as a science that starts the paradigm of 
'amaliah in Islam(Anshori et al., 2022). The 'amaly paradigm' is a point of view that 
focuses on the practical dimension of human life. Meanwhile, Nurcholish Madjid argues 
that Islamic education's future starts with holiness, humanity, and justice. Islamic 
teachings raised two conflicting views. Both have different educational institutions' 
resources, learning processes, and locations. Both types of Islamic education have a 
traditionalist structure that emphasizes creating doctrinal normative features that 
develop into an exclusive-apologetic niche. The second style of Islamic education is the 
modernist paradigm, whose progress is eroding its core spirit. The formation of these 
two educational models that lead to an ambivalent orientation in Islamic education will 
subsequently have a detrimental impact on the dualism-dichotomy paradigm in the 
Indonesian education system, especially in the Islamic education system. 

Michael S Merry (2006) discusses the ideal Islamic educational philosophy and 
epistemology. This chapter aims to draw attention to the difficulties Muslim educators in 
the West face in balancing an idealized version of Islamic pedagogy with the real-world 
requirements of students raised in non-Islamic cultures(Mukhibat & Effendi, 2020). The 
first problem is the disconnect between the goals of Islamic education (as articulated by 
Muslim educational theorists), the expectations of school managers, and the reality of 
how Islamic schools function(Mardiana et al., 2020). Concerning the second point, we 
argue that despite their assertions, Islamic schools should struggle to explain what 
Islamic education means as distinct from Islamic schools(Ramadan, 2005). Last, we say 
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that Islamic educators should promote open dialogue on matters with room for different 
views(Sahin, 2018). By highlighting the perspective of Muslim minorities, we hope to 
spark additional discussion on this critical topic. 

A. Philosophical Foundation, Moderate Islamic Education Goals, And Islamic 
Education Standards 

The best philosophers of all time were also brilliant teachers, and their ideologies 
were reflected in their educational systems, demonstrating the connection between 
philosophy and education. Furthering dependence is appreciated by examining the 
implications of philosophical concepts in education. Every one of us conducts our life 
guided by a distinct philosophy, consciously and subconsciously. We must define 
"philosophy" and "education" before we can go into the educational ramifications of 
universal philosophy. 

Each philosophy represents a different perspective on what is excellent and 
significant. In some ways, philosophy is a set of beliefs. The Greek terms "Philos" (love) 
and "Sophia" (wisdom) signify that philosophy is the "love of knowledge" 
(wisdom)(Sulton, 2016). It is the continuous pursuit of understanding fundamental 
realities — the physical world, life, mind, society, knowledge, and value systems. 
Education is more than just going to school. Learning means learning how to lead. The 
Latin term "Educare," from which our English word "educate" is derived, implies 
"directly" or "to deliver."(Bass & Good, 2004) In a broad sense, education refers to 
actions or experiences that influence the formation of students' character or individual 
physical talents. In this sense, not limited; we learn from our life experiences(Darling-
Hammond et al., 2020). 

The revelation of the Qur'an is related to education (reading commands). Educating 
Muslims is an ongoing process that uses the Qur'an and Al-Sunnah as a foundation for 
teaching the faith and instilling in students a sense of duty to better themselves, their 
communities, and the world at large(Basir et al., 2022). Islamic education is the basis for 
the development and growth of an extraordinary balance of life between worldly, 
physical, and spiritual life(Fatah Yasin & Jani, 2013). Material and spiritual thinking is 
based on Islamic education because it has unity, harmony, equality, lifelong learning, and 
virtue—furthermore, the nation to achieve well in this world and eternal prosperity. 
Because a vision of the future is the seed from which all education grows. A society's 
educational system will betray its youth if its collective vision of the future is wildly 
incorrect(Venn, 1976). 

An understanding of Islamic education must refer to human nature. At least there 
are four typologies of Islamic philosophical thought: Ibn Sina's Rationalism, the Ikhwan 
al-Religious Shafa's Rationalism, Suhrawardi's Enlightenment Spiritualism, and Ibn 
Khaldun and Ibn Khaldun's Substantive Spiritualism (Mulla Sadra)(Santoso & Khoirudin, 
2018). Topics of study in the area of educational philosophy within ancient Islamic 
philosophy include Ibn Sina's Peripatetic Philosophy, the Ikhwan al-Hermeneutic-
Pythagorean Shafa's Philosophy, Suhrawardi's Enlightenment Philosophy, and Mulla 
Sadra's Theosophical-Transcendental Philosophy. 

The ontological framework, which is the intellectual construction of the 
theocentric typology of social reconstruction in the philosophy of Islamic education, can 
be derived from the description above. There are various ethnic groups, religions, and 
cultural traditions in Indonesia. As a result, they are vulnerable to social tensions and 
conflicts. There are different points of view even within the Islamic community (internal 
diversity). However, Indonesians insist on calling themselves Bhineka Tunggal Ika. 
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Ethnic and racial differences can be reconciled with mutually exclusive agreements if 
there is openness, tolerance, and a democratic mindset that allows mutually exclusive 
deals between ethnicities, races, and religions(Sidi, 2020). 

Furthermore, the Indonesian state built on Pancasila must respond to the 
development of Science and Technology(Shofiana, 2014), the rise of globalization, and 
the pace of social change. Therefore, this country must build an intellectually and 
morally superior workforce. Epistemologically, the process of ta'lîm, tarbiyah, ta'dîb, 
tadrîs, and taqarrub, which begins with the creation of monotheism, is needed to expand 
and develop the human mind continuously during the educational process(Ridwan, 
2018). The hope is that humans will become more objective-empirical, independent, 
accessible, and professional. They uphold the values of individual and social 
(community) trust and responsibility. The nature and attitude of solidarity with others 
and other creatures, including solidarity with the natural surroundings, can reason 
critically. 

It is axiologically crucial to consider cultural and ethnic differences when 
evaluating beliefs and practices. The "sacred" and "profane" distinction plays out in 
national and international life and all areas of culture. Where differences are apparent, 
there should be a unified government agreement. First, we must show them that Islamic 
education is committed to providing them with helpful information. It does not affect 
Muslims' ability to coexist peacefully with non-Muslim nations at home or abroad. We 
can build a unified government accord by instituting a standard code of religious 
practice and requiring all Muslims to adhere to it. 

Western and Islamic educational philosophies guide practical application in 
education. Academic philosophy is essential for building human resources and 
improving people's ability to cope with the complex challenges of everyday life. Islam 
has its version of educational philosophy apart from the Western one. There are 
differences between Islamic and Western educational philosophies. The typology of 
Western educational philosophy emphasizes only the cognitive aspect; Islamic 
educational theory places a premium on mind, heart, and hand, according to the 
typology of educational thought. As a result, the typology of Islamic education 
philosophy is more valuable than the Western typology. 

Islam has placed greater emphasis on acquiring and disseminating knowledge 
('ilm) than any other human activity. It is obligatory (fardhu) for its adherents, 
regardless of gender, to learn and spread knowledge. Quranic and Prophetic commands 
require every Muslim to seek knowledge. Muslim scholars define Islamic education from 
three perspectives reflected in the concepts introduced. First, the goal of tarbiyah is to 
help each person reach his or her full potential in terms of health and education. Second, 
the goal of ta'dib is to help each person develop a set of moral principles that are 
respected in Islam so that he or she can act and establish oneself in society with 
integrity. Third, the goal of ta'lim is to help each person learn and teach others. 

Education in Islam must take into account all of the factors mentioned above. The 
crucial is not the idea but the practice, the technique, and the objective; thus, academics 
should not use their preference for one of the above notions as an excuse for argument 
and intellectual dispute. Learning is highly valued in Islamic culture(Kardi, 2019). The 
first revelation revealed to Prophet Muhammad (SAW) in surah al-'Alaq (verses 1-4) 
was about God's command to "read in the name of Allah." Thus emphasizing the 
monotheistic philosophy that education is not merely a worldly pursuit but an integral 
part of faith. The purpose of education in Islam is to produce good human beings (al-
insān al-ṣāliḥ) who can carry out their duties as servants of Allah (ʿabdullāh) and His 
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caliph on Earth. Since the colonial era and the fall of the Ottoman Empire, which 
thwarted Muslims' attempts to build the nation from an Islamic perspective, secularism 
has influenced Islamic education. 

Whereas in Western education, knowledge is not born within the framework of life 
in their religion. Some consider religion as another aspect outside of science. 
Relationships between humans and God are the only ones regarding religious and divine 
values. Some believe that not all knowledge must originate from a religious 
upbringing(Mun’im, 2019). The reason is that there is still much work to be done on the 
Western religion and science problem(Harrison, 2006). 

Greek philosophy influenced Western and Islamic philosophy. Its evolution has 
different waves that can give character to teach the landscape. PIE is the main difference 
between the two. The Philosophy of Islamic Education (PIE) teaches people the value of 
worship, but Western educational philosophy is all about people first, and worship has 
no value. Despite these differences, Islamic and Western education lead students to the 
same destination in school. Although they were not copies of it, Islamic philosophy has 
interacted with Greek philosophy, especially the Peripatetic school and its Neo-Platonic 
aesthetics. In the history of Islamic thought and civilization, Philosophy in Islam grew 
out of a specific Islamic culture, allowing some original ideas to emerge. During the 
Abbasid Dynasty of the Islamic empire, Greek literature was translated into Arabic and 
disseminated throughout the Arabian Peninsula, allowing Islamic philosophers to 
integrate Aristotelianism with Neo-Platonism. Islamic philosophy has succeeded in 
reconciling Aristotle and Plato, as it has reconciled argument and revelation. Islamic 
philosophy is relatively dynamic and always up-to-date in developing philosophical 
ideas that can offer solutions for this era rather than static(Abror, 2020). 

Western philosophy, which is often considered value-free, always gives the truth of 
the reason above revelation. However, Islamic philosophy constantly discusses the 
reality of reason and the truth of revelation. There are five factors of excellence of 
reason in all aspects of human life: contrasting perspectives on what constitutes reality 
and truth, elements of a secular worldview, applications of humanism, and reality as a 
defining feature of human nature and existence(Zainuddin, 2016). It serves as the basis 
for Western culture and civilization. These five elements significantly impacted Western 
scientists' mindsets and helped shape the Western educational model. The philosophy of 
Islamic education as an Islamic way of thinking is a comprehension of the philosophy of 
education that begins with it or is based on Islamic teachings and human nature to 
become a Muslim. Islamic teachings cover who he is. The PIE is a critical concept that 
guides and supports the Islamic education system according to its objectives. So, the 
philosophy of Islamic education explains the planning level and the process's breadth 
and depth. The philosophy of Islamic education is still responsible for criticizing the 
methods used in Islamic education and explaining the best way to use these methods to 
achieve good results. 

To raise the standard of human resources, we support the change in the 
epistemology of Islam. Islamic educational epistemology refers to education study in 
light of the Qur'an and the Sunnah. Western education has influenced Islamic education 
because it only develops physically and not intellectually. Learning outcomes can only 
be measured by how much knowledge students have; they cannot be measured by how 
self-conscious students apply their knowledge. The Islamic education system must use 
the Qur'an and As-Sunnah as a roadmap for the educational process. Islamic education 
should foster original, sincere, and actual student ideas, not just rote memorization or 
repetition. Ulama and decision-makers in Islamic education must present a 
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comprehensive picture of the methods or procedures used in implementing Islamic 
education to build the epistemology of the subject(Hadisi, 2017). 

Islam and Western education use different approaches to knowledge. Islamic 
education is intended to shape a person's body and soul according to Islamic values, 
making them a societal leader. In contrast, Western education considers the insights of 
philosophers who build knowledge to help people succeed in life. Islamic doctrines are 
grounded on the Qur'an, Al-Hadith, and ijtihad (consensus), while Western values place 
more emphasis on limits and critical thought. Western civilization's negative impact is 
detrimental to Indonesia's state, resulting in negative consequences for education and 
its system, including inequality and ability, problems with education equity, issues with 
the quality and breadth of teachers, and problems with education finance. 

Ontologically, the Islamic paradigm and the Western paradigm are distinct. 
According to the Western scientific paradigm, ontology aims to be a multiverse 
unconstrained by anything but universal phenomena. Science aims to discover what can 
be seen, heard, touched, smelled, and tasted. The Qur'an and hadith can help with this 
problem because they use the five senses and provide detailed explanations of visible 
things. On the other hand, the ontological paradigm of Islamic Science occurs in the 
thoughts of Muslim philosophers. The West has made great strides in various scientific 
and technological fields(Tenri Awaru et al., 2021). However, people in the West are 
unhappy with what they have done. They feel they get nothing (tasteless) because they 
never bring peace(Joshanloo & Weijers, 2014). 

Islamic research theory is said to have guided the advancement of knowledge and 
science in the Muslim world for centuries, according to intellectuals and scientists who 
identify as Muslim. Nevertheless, does an Islamic research philosophy offer an 
alternative to Western philosophy? Is the ontological framework of western philosophy 
strong enough to explain the social complexities that researchers observe? Can a theory 
for applied research be developed with an alternative Islamic perspective in the modern 
era? (Ahmad, 2013) 

Because it incorporates more ideas than the secular one, the Islamic worldview is 
preferred. The Islamic paradigm offers a complete framework, with God as its 
cornerstone, human reason as a complement, reason as an epistemological tool, and 
empirical methodology as a crucial tool. The secular paradigm, in comparison, has fallen 
short because of its limited, picky, and incomplete perspective. These approaches do not 
contradict one another because they all have different objectives. The Islamic 
worldview, which gave birth to the concept of Istikhlaf's obligation to humanity on 
Earth, is defined as a blend of secular and sacred. 

Humans are God's representatives on Earth. For humans to fulfil their 
responsibilities (as caliphs), Allah gave them the ability to be creative and think. 
Therefore, one must utilize the allowed to prescribe knowledge in Islam(Wijaya, 2018). 
So, natural, social, pure knowledge and helpful scientific understanding create an Islamic 
system. This holistic and organic approach can use everything that has been achieved, 
even in a secular paradigm, and help develop and utilize the human potential for the 
benefit of humanity and a more just and fair global order. 

Islamic perspective on knowledge is more than just epistemology. Its components 
include knowledge, understanding, and social action. Understanding the different 
knowledge and guiding principles of the theory of knowledge will continue to form the 
foundation of Islamic philosophy. To build an Islamic System, we need to know about all 
of science, not just natural sciences but also pure science and social sciences. With the 
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help of the ideas we have discussed so far, which form the basis of the concept of Islamic 
knowledge, we can understand these sciences(Huda et al., 2016). 

Indonesia, a multicultural nation with a Muslim majority, must establish a rigorous 
and uniform Islamic education system rooted in monotheism. Social cohesion and well-
being are in danger as Indonesia realizes the Pancasila student profile in its independent 
(independent) curriculum (Nurhayati et al., 2022). However, there is an assertion that 
the, I.E. system is a mixture of Western education(Thobani, 2007). On the other hand, 
Islamic education must recognize the phenomenon of an extremist interpretation of 
Islam, which does not represent the majority of Muslims in Indonesia, since the Unitary 
State of the Republic of Indonesia's 1945 Constitution and Pancasila are even superior. 
In Indonesia, secularism and fundamentalism harm societal harmony(Syam & Yusuf, 
2020). 

It takes more than secularism or radicalism to actualize the ideals that should be 
the basis for creating Islamic education in Indonesia. Islamic education in Indonesia, 
according to Islamists, is irrelevant if Islam is considered sinful. Whether Muslims obey 
it, the reference to the Prophet's message to humanity is a revelation that was fully 
revealed by Allah and contained in the Qur'an (Surat al-Maidah, verse 3). If this is the 
case, Muslim leaders worldwide must build their education systems around Islamic 
ideals. Let us pretend everyone agrees on the integrity of Islam. Then, its importance 
directly results from Muslims' commitment to Islam as a worldview and way of 
life(Hassan et al., 2020). 

1. Values, Skills, Competencies, and Expertise in Moderate Islamic Education 
Curriculum Documents 

A curriculum is a plan that outlines educational goals, content, and outcomes(Hock, 
1964). Even though not part of the national curriculum and is not a law requiring, 
religious education curricula are used in some Western countries to decide what to 
teach and how to teach it. For example, Islamic education is an essential part of the 
national curriculum in Indonesia, and the law governs how delivered(Basir et al., 2022). 
Education is the basis of Islamic teachings in Indonesia. The modernization of Islamic 
education has gained new momentum over the last 30 years(Azra, 2018).  

The text of the Qur'an, faith (belief), mosques/Islamic boarding 
schools/madrasas/other Islamic educational institutions, and Islamic life comprise the 
religious curriculum. These elements are mutually dependent and must be present in a 
contextually integrated manner. Changing the Islamic Religious Education (PAI) 
curriculum is one way to combat radicalism. They would entail removing jihad and 
caliphate-related content, switching subjects, and moving Khilafat-related content to the 
Cultural History topic of da'wah and Islam. Jihad literature is more interested in carrying 
out beneficial actions for the ummah. We can see the outline of the PAI curriculum from 
the policy for modifying the PAI curriculum in Minister of Religion Decree 183/2019. 
The Islamic and Arabic Education Curriculum has been judged by the Minister of 
Religious of the Indonesian government to be the most effective technique for directing 
the lives of the country and state and maintaining national security and 
stability(Marjuni, 2021). 

2. Moderation Values in Islamic Education Curriculum 
Islam emphasizes the development of both intellectual (through reason and logic) 

and spiritual understanding (derived from divine revelation and spiritual experience). 
These are the practical principles that underlie Islamic education. Accordingly, Islamic 
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education must develop seven domains of religion, worship, ethics, and the four pillars 
of spiritual knowledge (al-ruh, al-qalb, al-nafs, al-aql). 

When Islam puts forward the principle of equality, the teachings created in Islamic 
education are moderate, tolerant, and full of beneficial ecological nuances. To realize 
world peace, the logic of "A Common Word," which contains the teachings of moderate 
Islam (Rahmatan li al-'Alamin), can be applied. Apply "A Common Word" lessons have 
consequences for achieving world peace. According to the logic of "A Common Word," 
which includes the foundation of moderate Islamic education, equality (kalimatun sawa) 
can be developed through good interaction with others, instilling a sense of love and 
eliminating hatred. Reasoning "A Common Word," the creation of moderate Islamic 
education has significant consequences for international peace. Tolerance is an average 
Islamic value that needs ever to create tajdid, tajrīd, al tawassuth, al muwājahah, al 
tawāzun, al i'tidāl, musyārakah, harmony, togetherness, honesty, and discipline, al 
muhāfadzotu 'ala qodīm al sholeh wa al-akhdzu bil jadīd al-ashlah. 

The concept of moderation within Islam is not explicit in Islamic Religious 
Education texts. Nonetheless, the purpose of this material is to exhibit core Islamic 
ideals like moderation, naming-based tolerance, democracy, simplicity, justice, and 
harmony. Furthermore, concerns regarding the growth of extreme, intolerant, and 
radical terrorist activities in many schools make it crucial to include teachings of Islamic 
moderation in the Indonesian curriculum(Yahya, 2018). 

Moderation is a mindset to find a middle ground or mentality of diversity, which 
until now has developed into a different vocabulary in the religious discourse on a local 
and global scale. When religious strife flared up, moderation was considered an ideal 
attitude toward diversity. Some guidelines for religious moderation related to 
wasathiyah in Islam, there are 1). Tawassuth (taking the middle way); 2). Tawāzun 
(equanimity); 3). I'tidāl (straight and firm); 4). Tasamuh (tolerance); 5). Musawa 
(Egalitarian); and 6). Shura (consultation). 

The first challenge in improving the quality of Islamic education in Indonesia from 
the aspect of the education curriculum is to integrate digital technology-based skills, 
themes, concepts, and topics amid shifting cultural and ethical values and inequality in 
access to education. The second challenge is the lack of qualified teachers and lecturers 
due to the traditional religious paradigm, limited funds, and low learning motivation; 
Islamic educational institutions can internalize some to achieve quality education within 
the framework of achieving academic goals. 

Inadequate teacher performance in education is still a significant education issue 
in Indonesia. Preliminary career development initiatives cause this inability, often not 
supported by relevant elements such as assessment, training, advancement, knowledge, 
reproductive skills, and leadership attitudes. The government should prioritize 
increasing teacher knowledge. In addition, teachers are personally responsible for their 
quality. So they need to expand their knowledge and skills. Understanding can help 
educational institutions develop teacher professionalism and design training models for 
teacher competency development. 

The first is independent thinking (independent) or inferential reasoning; the 
second is the teleology-ortho practice as a conscious awareness that the method of 
Islamic education has as its goal following the vision of Muslims' devotion to Islam as a 
manner of life. The third is memorization and spoken words as the most prominent 
technique among the numerous existing methods. This skill is closely related to the 
ability to think critically (critical thinking). Seeking potential causes in a situation is 
known as abductive reasoning (hypotheses). Quranic verses and their underlying 
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rationales teach this way of thinking. The scientific method, which uses observation, 
experimentation, and theory to understand the world better, is a mental framework that 
the Qur'an encourages(Abdel-Maguid & Abdel-Halim, 2015). 

It is difficult to define what is right and wrong concerning the historical. The first 
problem is that the dialectics of Islamic religious education have not yet entered the 
realm of dialectics. Where stakeholders and educational thinkers construct 
classifications and normalizations in the institutional, and educational space, as shown 
by the affirmation of Arabic as an objective scientific communication tool used in the 
sciences and theology, that is to support one party's claim and refute the opposing 
party's claim (affirmation and negation). Second, the epistemology of the curriculum has 
visible consequences from negative dialectics in the current reality of Islamic education, 
such as the emergence of religious fanaticism, discrimination, namely the wrong 
perspective on other religious phenomena as blaming each other, a priori, 
discrimination, double standards, or suspicious, and finally, conflicts between religions 
and between groups within religions. So, the epistemology of the Islamic education 
system still requires shock therapy which is not simple. 

Industrial Age 4.0 calls for a new educational approach focusing on meaningful 
learning that prepares individuals with the skills needed to enter the workforce. Digital 
competence is considered necessary for mastering the skills of 21st-century teachers 
and includes educator access to and using digital instructional materials. Therefore, 
academics and scholars demand involvement in creating new strategies to enhance 
digital competence in educational settings. For example, teaching Competence (T.C.), 
Proficiency in Technological Commercial Exploitation (TCE) or expertise in corporate 
entrepreneurship, Competencies Globally (C.G. ), Capacity In Worldwide, and Counseling 
Mastery are all tenets of the Fourth Industrial Revolution. In addition, creativity, critical 
thinking, cooperation, communication, innovation, problem-solving, ICT skills, and 
attitudes are ways a teacher may grow and improve their teaching(Muafiah et al., 2022). 

It is a struggle for teachers to be technology literate and equipped with the ability 
to operate it. Society 5.0 must know its impact on education because the effect will be 
significant in the future. Facilities, human resources, curricula, and educational 
infrastructure are three essential components of the teaching and learning process. 
Digitization provides academic institutions with new opportunities and can be a primary 
catalyst for transformation in the education sector. The United Nations Sustainable 
Development Goals share specific goals with this new perspective. 

Creating new collaboration models and branding institutions with human-centred 
innovation will also help achieve sustainable goals—the critical implications for the 
transformation of educational institutions(Zhuang & Liu, 2022). 

B. Scope and Map Document order, level of proportion, and strategies for 
teaching the curriculum of Moderate Islamic Education 

1.  Moderate Islamic Education Curriculum Coverage 

The connection between faith and science is inseparable. Harmony of the 
fulfilment of spiritual (spiritual-ukhrowi) and physical (material-worldly) needs. The 
disclosure and reason (critical and rational thinking) in Islamic education faces various 
challenges, including the ability to reconcile the holy verses with the Kauniyah verses 
and thus preserve the Islamization of knowledge(Faruqi, 2007). 
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Meditate on a book that reflects moderate Islamic principles like peace, 
democratization, sincerity, fairness, and harmony. However, Islamic religious education 
materials in schools do not expressly discuss the notion of Islamic moderation. 
Nevertheless, amid rising worries about the growth of extreme, intolerant, and 
radicalism-terrorism activities at several Indonesian universities, moderate Islamic 
ideals must be included in the country's core curriculum(Siswanto, 2019). 

Through initiating Islamic religious education policies in pesantren: First, the 
pesantren-based curriculum used by madrasas to teach local spiritual teachings requires 
the use of the Yellow Book (Kitab Kuning), the work of classical academics, as a teaching 
tool. Second, socialization and sharing views on religious moderation among teachers is 
the first step in internalizing the values of religious moderation taught by local content 
subjects. 

Five processes to improve the Islamic Religious Education curriculum: planning, 
development, assessment, validation, and evaluation. The curriculum for IRE is 
humanist and tolerant. The religious content is in line with the teachings of moderate 
Islam, which upholds a tolerant and inclusive attitude following the vision and mission 
of national education. Through pesantren, universities play an essential role in fostering 
the principles of religious moderation. Pesantren are interested in spreading the 
doctrines of moderate Islam through their curricula and various religious activities. 
Religious moderation has consequences for Islamic universities. According to research, 
the pesantren-based IHES curriculum has diversity, but both emphasize the ideals of 
moderation, including patriotism, tolerance, non-violence, and respect for regional 
culture. (local culture). Indonesian Islamic boarding schools follow a model emphasizing 
moderation in three contexts: theoretical, practical, and ideological(Holis, 2019). 

The younger generation is born into a Muslim with a positive outlook and morals. 
Therefore, Islamic education leads to positive goals, namely the development of 
defensive moral norms and the integration of Islamization (Islamic ideology) into the 
modernization of the current curriculum to strengthen moral values. The religious 
education curriculum at the Indonesian Islamic Education Institute has led to a modern 
view by adapting digital technology and filling the void with spiritual values in various 
scientific discussions. Therefore, the Indonesian Islamic Education Institute has adopted 
modernization changes. The expected consequence is the development and reform of 
the Islamic religious education curriculum in Islamic educational institutions in the 
digital era, not only in digital-based educational methods. 

Moderate Islamic Education Curriculum Coverage: First, the incorporation and 
internalization of science; second, the fortification of Rahmatan Lil-'Alamin; third, the 
radicalization of religion through the fortification of local wisdom of the archipelago; 
fourth, the construction of an anti-radicalism curriculum; fifth, the evaluation of 
multicultural-oriented education; and sixth, the assistance with the development of an 
integral Muslim personality based on the Pancasila student profile are all examples of 
moderate forms of Indonesian Islamic Education; seventh, continuous and measurable 
supervision of implementing the religious moderation curriculum in educational 
institutions; eighth, multicultural learning methods based on Project Based Learning 
(PjBL) and Student-Centered Learning (SCL); ninth, an assessment system that 
prioritizes aspects of authentic assessment (authentic assessment). 

2. Map of Sequence of Moderate Islamic Education Curriculum Documents 
The Ministry of Religion issued the Decree of the Director General of Islamic 

Education, number 7272 of 2019, to provide instructions for implementing religious 
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moderation in Islamic education. Pocket Book of Religious Moderation for Teachers; 
Moderation Insight Strengthening Training Module for Teachers; Guidelines for 
Integrating Moderation in Religious Subjects; and Student Handbook; are the four 
guidelines published by the Ministry of Religion of the Republic of Indonesia for 
implementing religious moderation. 

Exciting new research on Islamic religious instruction in public school pesantren 
will supplement studies on character education, religious moderation, and the fight 
against religious terror and extremism. In this context, several primary issues and the 
contents of the Islamic Religious Education curriculum emerged. Pesantren currently 
emphasizes general education over mastery of religious sciences. Therefore, it impacts 
curriculum modification implementation and scope. According to this study, a model for 
delivering moderate religious instruction that exposes students to moderate Islamic 
activities that foster social harmony, religious dialogue, tolerance between various 
student groups within and outside of Islam, global awareness, and increased efforts to 
combat false information (cheating) inside and outside of schools, has been 
developed(Suprapto, 2020). 

Religious moderation is also crucial in Islamic education in Indonesia, especially in 
terms of teaching techniques and material content, which includes material from the 
Koran, Hadith, Fiqh of worship, Aqidah Akhlaq, Sharia (Islamic law), and Islamic history 
(Islamic history). The more generations of the majority who support the principle of 
equality and mutual respect for the direction of difference, the more generations are 
born into Indonesia that appreciate religious variety. The more stable the nation will be, 
the better it will be able to cope with its recurring challenges. 

Al-Quran is the holy book of Muslims whose contents are critical in all times and 
places (mashalih li kulli Zaman wa Makanin). In the Al-Quran, religious moderation is 
one of the fascinating ideas. Equations are a good, fair, and sane philosophy when 
applied to religion. The core idea is to be moderate in Aqidah, worship, 
muamalah/morals, and middle in Tasyri' (Sharia Enforcement). 

Compiling an Islamic education curriculum from a moderate perspective begins 
with identifying the needs of students to develop their character, attitudes, and 
knowledge to understand, live, and practice Islam in their personal and community 
lives; moderate Islamic education resources may be found in the fields of Actuation 
Ihsan, Qur’an and Sunnah, Islamic jurisprudence, and Islamic Heritage Histories, with 
content selection and curriculum development based on the area and sequence of 
learning resources. It is possible to spread the learning experience as a subject or 
learning activity inside or outside the classroom.  

3. Moderate Islamic Education Curriculum Proportion Level 
Indonesia's educational system is heavily reliant on Islamic schools. This society 

preceded Indonesia's 1945 independence by a significant margin. This institution instils 
a sense of patriotism among young Indonesian Muslims by teaching them about their 
religion and culture. Due to their education at Islamic institutions, we thought 
Indonesian Muslims were moderate. In Muslim-majority schools, we instructed a 
discussion component between moderate and conservative Muslims. Nonetheless, 
Islamic extremism has recently emerged in Indonesia, posing a threat to the once-
moderate Islam of the country. 

Typically, Islamic religious education curricula to rebuilt using a design-based 
strategy, a widely used method for providing regional models. We hope that graduates 
of madrasas and pesantren can absorb the aspects of moderation in Islamic education 
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and continue to develop into students with moderate views who are humanist, tolerant, 
and inclusive, keeping with the face of Indonesian Islam. 

Religious moderation in schools is now backed by law according to Regulation No. 
7272 of 2019 by the Vice Chairman of Islamic Education, prescribing guidelines for 
accomplishing this in Islamic schools. Following this policy, the Minister of Religion 
issued Decree No. 93 of 2022, laying out guidelines for civil servants within the ministry 
to strengthen religious moderation. The Ministry of Religion's 2020-2024 RPJMN also 
incorporates pastoral moderation initiatives into the national development plan. 

It is crucial for religious moderation to 1) raise awareness of the inherent 
goodness of human beings and the importance of co-existence across cultural, religious, 
and national boundaries in the face of diversity. 2). In line with universal values, 
theology, and ethics, a reasoned viewpoint fosters behaviours of compassion and 
empathy. 3). Religious people are aware of their status as citizens and their emergence 
as citizens of the world, and they respect the truth of others. 4). To avoid radicalism and 
preserve peace in Indonesia, where the Pancasila values are highly ingrained, religious 
moderation is the most effective strategy. The key to successfully managing diversity is 
maintaining a peaceful, equitable, and equal mental attitude. 5). Able to handle a 
pluralistic and heterogeneous society amid Indonesia's information technology boom 
with religious moderation. 6). Religious moderation is essential not only for fostering 
positive relationships between religions but also for fostering peace within one religion 
among its many. 

C. Strategies for teaching the values of moderation in the Moderate Islamic 
Education Curriculum 

The educational outcomes improve when religious moderation is used as a tactic. 
Teachers, kids, and parents all need to work together on this technique to succeed. Their 
collaboration is a key factor in advancing education standards. Teachers use an additive 
approach and establish indicators of achievement of the curriculum and basic syllabus 
skills to implement the principles of religious moderation in Islamic religious topics and 
character education. 

KMA 183 and 184 in 2019 will accommodate the moderation of religion in the PAI 
curriculum and Arabic to promote national and governmental cohesion. Islamic 
moderation is related to cognition, affection, and psychomotor, so it can give birth to 
inclusive religious attitudes and behaviours and suppress religious exclusivity, which 
leads to radicalism. Moderate religious perspectives hold fast to religious ideals without 
falling into liberalism or fanaticism. Taking a middle position in Islam does not signify 
uncertainty or lack of religious fervour (ghiroh). 

The concept of religious moderation is employed to combat religious conservatism 
or extreme right-wing ideology. Moderation is a balanced science of religion that does 
not tilt to the right or the left, so inappropriate to use it primarily to moderate radical 
religious views. So, the understanding of religious moderation exclusively directed at the 
extremist movement is not entirely. The concept of religious moderation in Indonesia 
can mean: First, moderation is the best understanding and attitude toward human life. 
Second, moderation refers to a fair, balanced, and fair perspective and way of thinking. 
Third, it is a middle attitude that avoids extremism, and the mainstream is reasonable 
and proportionate in carrying out and practising religious teachings for its adherents 
and avoids extreme attitudes. 

Planning, implementing, controlling, and evaluating actions are part of the 
internalization of the ideals of religious moderation in PAI learning. At KMA 183 and 184 
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of 2019, learning to plan activities was directed at the PAI curriculum subject. Adaptive 
learning with religious moderation ideals, including student-centred learning 
methodologies, problem-based learning, contextual learning, and cooperative learning, 
are among the implementation activities. In addition, evaluating the cognitive, 
psychomotor, and emotional aspects of learning might have been conducted. 
Consequently, PAI teachers must continue to innovate and create knowledge by 
integrating character education values into the learning process. 

Teachers must be more creative in using technology as a teaching tool, including 
meeting zoom applications, WhatsApp, Telegram, and E-learning. The effectiveness of 
learning media through creative media (Cahyaningtias & Ridwan, 2021) should 
significantly impact student attitudes and increase attendance, as well as the magnitude 
of student participation in online and offline learning (Sriwiyati, 2021). Platforms 
provided by Google (Google Classroom, Google Forms, Google Meet), King master, 
Filmora, Font Art, Camtasia, Quizizz, and Microsoft 365 create innovative learning 
modules. In addition, diverse subjects can incorporate materials with the value of 
religious moderation(Sutrisno, 2019), including issues of Islamic Religious Education 
(Gunawan et al., 2021) and the Qur'an (Alfaini, 2021), sociology, Biology, IPA 
Physics(Djudin, 2013) and Pancasila lessons and civic education. 

Teachers need to use better techniques and learn new skills because of the 
widespread use of technology and students' decreased attention spans (1). Matching 
each lesson's goals with its activities ensures that all students participate and that 
learning goals are met (Lam & Tsui, 2013). (2). assessment and evaluation techniques: 
In this constantly changing world, repetition-based learning is no longer effective. 
Teachers should use strategies to evaluate students' progress consistently while 
considering their various learning preferences. (3). Reflective teaching: Teachers must 
reflect on their learning outcomes and analyze the data to determine what is effective 
and ineffective for a particular student. 

Recent research in educational technology and instructional design has found that 
instead of concentrating on problem areas and seeking solutions, students spend much 
time exploring and understanding how systems function. This study's findings suggest 
that teachers willing to experiment with novel techniques and systems can better help 
their students acquire design strategies for applying what they have learned as they 
learn design thinking. The new method boosts students' ability to think strategically and 
creatively throughout their studies. 

Implementing the Islamic Education curriculum requires teacher understanding, 
support for teaching resources, instructional strategies, and the level of student 
knowledge. Policymakers and educators work together to improve the quality of PAI 
education in HOTS-focused institutions like schools and madrasas. In order to improve 
student outcomes, policymakers should stress the need for teachers to become experts 
in all aspects of the HOTS framework, including planning, implementation, and 
assessment. In addition, teachers need help from various sources to maximize PAI 
instruction that focuses on HOTS. 

In general, the implementation of religious moderation carries us to 3 (three) 
strategies as follows: First, inserting moderation content in each relevant material; 
Second, optimizing learning approaches that can give birth to critical thinking, respect 
for differences, respect for other people's opinions, tolerance, democracy, courage to 
convey ideas, fair play, and responsibility; Third, organizing specific programs, 
education, training, and debriefing with a unique theme on religious moderation 
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Offers Innovative Thought toward developing the curriculum of Moderate Islamic 
Education Era 4.0 and Society 5.0. Philosophically, there are similarities between the 
educational orientation of the 4.0 era and the concept of "cradle-to-grave learning" in 
Islamic education, which emphasizes the creation of lifelong learners and the role of 
teachers to be positive and productive in "contemporary work" in an innovative society 
in general. 

D. Aspects of Moderate Islamic Education Regulation 
One of the numerous efforts made in 2018 was the preparation of regulations. The 

Directorate General of Islamic Education at the Ministry of Religion has established a 
Religious Moderation Task Force (TeamWork). In 2018, the task force carried out 
several programs, including making regulations as a Minister of Religion Regulation 
(PMA) on mainstreaming religious moderation in Islamic education. 

Apart from PMA, the Ministry of Religion also investigated the moderation of 
Islamic boarding schools, IHE schools, madrasas, and PAI. Teamwork also helps evaluate 
educational institutions' curricula under the Ministry of Religion to moderate 
curriculum content. In addition, the Ministry of Religion carried out several initiatives in 
2019 to encourage the dissemination of religious moderation through various media, 
including social media. The millennial generation will be the initiative's focus, 
comprising Madrasahs, Islamic Boarding Schools, Islamic Higher Education (IHE) 
students, and PAI students in schools. They will also be the largest group under the 
Directorate General of Islamic Education. 

The Ministry of Religion views research findings showing that 19.4% of State 
Apparatus (S.A.) expose extremism and intolerance as a wake-up call for 
ministries/agencies to be more stringent in their guidance provision. The Directorate 
General of Islamic Education has received a letter from the Ministry of Religion 
encouraging it to use social media healthily and responsibly to support moderate, 
peaceful, and tolerant religious narratives. 

The Islamic Higher Education directorate strengthened religious moderation 
programs and events in 2018 to develop student ambassadors for moderation. As a 
result, Islamic Higher Education students now better understand social media with 
content. In addition, revitalizing IASC (Introduction to Academic and Student Culture) 
offers religious moderation. They are educating and training leaders, promoting 
moderation activities with the assistance of student organizations with religious 
moderation, and various statements by IHE students against radicalism are all ongoing 
programs for IHE students to strengthen religious moderation. 

The media, other policymakers, and all S.A. of the Directorate General of Islamic 
Education work closely with this task force to ensure an effective moderation 
atmosphere for Islamic education. The Decree of the Director General of Islamic 
Education Number 7272 of 2019 concerning Guidelines for implementing Religious 
Moderation in Islamic Education has become the legal umbrella for implementing 
religious moderation in education. Minister of Religion Decree No. 93 of 2022 
Concerning Guidelines for implementing Strengthening Religious Moderation for Civil 
Servants of the Ministry of Religion also adhered to this policy. The National Medium-
Term Development Plan (RPJMN) 2020-2024 mainstreams religious moderation 
policies. 

The Ministry of Religion has seven priority policies framed in three principal 
foundations: religious moderation, digital transformation, and good governance. The 
seven priority policies are: First, strengthening religious moderation; Second, digital 
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transformation; Third, revitalization of KUA (Religious Affairs Office); Fourth, Cyber 
Islamic University (CIU); Fifth, the independence of pesantren; Sixth, the Year of 
Tolerance 2022; and Seventh, Religiosity Index (R.I.). 

E. Management Aspects of Moderate Islamic Education Management 

1). Professionalism and Supervisory Management 

There is still a significant problem with Islamic education in madrasas due to the 
lack of professional madrasa administrators. Some individuals have not yet fulfilled their 
primary responsibilities or maximized their abilities. Therefore, the role of the 
supervisor is impractical at best. Furthermore, common to find madrasa supervisors 
who are no more qualified than madrasa teachers. 

Any supervision model cannot guarantee the perfect solution to the problem, 
especially the supervision model, which requires a school supervisor. So far, school 
supervisors function as external parties to control the quality of education in schools as 
educational units. Education Units must reflect the quality of education, despite being 
frequently overlooked. Even when academic failure is apparent, administrators must 
still be held accountable. Why this occurs is a fundamental question. Revising school 
supervisors' role in raising educational standards in this context is crucial. Suppose 
those in charge of schools have the qualifications to monitor classroom performance and 
administrative operations (quality control audits).  

2). Principal Management Professionalism 
Indonesia needs to develop the capacity of principals, organize needs-based school 

monitoring rather than pre-planned visits, and ensure consistent implementation and 
enforcement. In addition, supervisors must be highly skilled and recognized as 
independent educational leaders. 

Principals/madrasahs should adopt a decision support system as a collection of 
tools developed by humans with the help of sophisticated systems (perhaps with the 
help of computers) that act as collectors, processors, and responders and offer 
recommendations for decisions based on needs and goals. Deciding must use static and 
dynamic models, as static models cannot address the growing challenges. Prioritize 
consensus-building throughout the decision-making process to avoid unnecessary 
conflicts of interest. Integration model, to ensure the validity of the curriculum construct 
and the legitimacy of assessment, a comprehensive model is used to address the 
complex challenges that arise. This model culminates in the decision's formalization to 
develop the Transdisciplinary Independent Integrative Curriculum or the 
Transdisciplinary Islamic Integration Curriculum (TIIC)(Marjuni, 2021). 

The principal's plan to improve teacher professionalism includes the following 
actions: (1) making a school development plan; (2) improvement of teacher work 
discipline in terms of teaching, management, and behaviour; (3) conducting regular 
academic supervision; and (4) collaborating with committees, parents and government 
organizations(Gonzales et al., 2022). 

The ten ethical requirements for principals are must: (1). have an adequate 
education vision; (2). uphold moral principles and foster an open environment in their 
institutions;  (3). condemn discriminatory actions; (4). view successful teaching as a task 
and act in the interests of students and society; (5). create a school community; (6). 
ensures that the rights of the various groups in the school community are balanced; (7). 
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Everyone's decision choices are not necessarily the best; (8). The school community 
members' foundation for doing the right thing is laid by the decisions made at the top; 
(9). The responsibility of a school principal includes having moral courage; (10). be role 
models of morals, ethics, and honesty for students and teachers(Arar & Saiti, 2022). 

Professionalism may be an unexpectedly effective tool to improve school 
leadership competence. Although the professionalism associated with the work of 
school leaders differs, a better understanding of them can help us know how to motivate 
and keep them. Leaders' expected consistent success and activity can put much stress on 
them. Moreover, they are higher than ever in today's uncertain, turbulent, and 
constantly shifting world. Because certain judgments have exciting implications on the 
local, national, and international levels, principals need the authority to behave 
professionally and have sway over specific issues. 

3). Aspects of Teacher Professionalism and Self-Development 

The pedagogical and administrative demands for the growth of the future teacher 
professional value system in schools/madrasahs include: Describe the functional 
relationships between the various components of professional training using a 
systematic method(Eenshuistra et al., 2019). In addition, we assist prospective teachers 
in understanding the value orientation of the professional environment(Yu et al., 2016). 
Finally, utilize algorithms to collaborate with future teachers' professional values while 
developing a specialist's general cultural and professional competencies(Blundell, 
2022). Finally, acquire the skills necessary to develop a professional personality based 
on a personally and professionally significant value orientation(Sutin et al., 2009). 
Stimulate the development of emotions and senses and a positive attitude towards 
prospective teachers' choice of value orientation(Gomez, 1993). It used technical 
strategies that enabled changes in future teachers' potential and value systems(Toker 
Gökçe, 2021). Build integrated cognitive, emotional, and activity subsystems(Yoo et al., 
2022). An in-depth exploration of the meaning of value orientation helps develop a 
professional value framework and axiological principles of personality(Hulias, 2020). 

4). Aspects of Effectiveness of Professional Culture 
School leaders influence school climate and culture. Their interactions with all 

stakeholders affect the school climate. When creating a positive school climate, 
principals must consider numerous elements. The success of schools depends on the 
ability of administrators to avoid the harmful effects of cronyism. These adverse impacts 
can be reduced through adequate training and involving key stakeholders in developing 
a shared vision, mission, and goals. The Head of the Education Unit's ability to effectively 
communicate the need for change and its purposes can build collaborative and trusting 
relationships between teachers. Active listening and empathy contribute to making the 
relationship between leaders and subordinates. 

Effective school cultures result from the principal's leadership, which positively 
influences employees. Furthermore, strong leadership and a welcoming school 
atmosphere boost the public's opinion of educational institutions. As a result, we are 
enacting policies to foster a positive school culture that may boost morale and lead to 
happier teachers (Morris et al., 2020). 

The principal must be able to form a positive school culture. Bad school leaders 
destroy respect, trust, optimism, and school goals. They do this by setting the rhythm of 
behaviour for educational activities and their maximum involvement in school 
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education. They do this by creating a rhythm of behaviour for educational activities and 
by their full participation in school education. Among the professional competencies a 
school must have, principals include the ability to plan, reliability, consider weak points, 
proportionately delegate tasks and powers, the intention of leadership, and the spirit to 
change positively and to dare. Sacrifice for innovation 

Innovative decision-support policy analysis in schools is rising, particularly with a 
prescriptive approach. Because compared to computer-assisted decision-making, DSS 
decisions encourage more significant moderation and greater collaboration among 
stakeholders. Using this technology will inevitably impact how humans and computers 
will share decision-making responsibilities in the future. 

CONCLUSION 

This study found that science, intellectualism, economics, politics, and technology are 
the root problems of Islamic education today. Therefore, MIEC must go beyond the right-
left difference. First, the solid educational development efforts in Islamic countries in the 
world to mainstream STEM; second, MIEC can include: the integration and 
internalization of knowledge; strengthening the Islamic spirit that carries a mission of 
compassion for the world; deradicalization of religion through strengthening local 
wisdom; building an anti-radicalism curriculum; evaluation of multicultural-oriented 
learning; and Integral Muslim Personality Development Assistance Based on Pancasila 
Student Profiles; third, MIEC Scope and Map and MIEC implementation strategies 
encourage teacher and student awareness in supporting the quality of teaching 
resources, learning methodologies, and student knowledge levels. 

SUGGESTION 

This paper proposes a conceptual framework for an integrated model of the existing 
competency doctrine from a West-Islamic perspective. The organizations adopting these 
standards will use them as a foundation to build their policies and procedures. This 
paper will serve as a blueprint for Indonesia's new, more tolerant approach to Islamic 
teaching. 
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